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This study was aimed to identify types of anxiety in students’ speaking of 
hortatory exposition texts in one of universities in Garut. To achieve the 
aforementioned purpose, qualitative approach embracing case study was 
employed. The data were gathered through observation of the second 
graders’ speaking performances. The data were analyzed inductively that 
was transcribed, categorized, analyzed, interpreted and concluded. As the 
result, there are two types of speaking anxiety; they are trait anxiety and 
state/situational anxiety. Furthermore, this study suggests teachers be more 
creative in designing the teaching planning of speaking class. 
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INTRODUCTION 
Students have some problems in speaking. Hinkel (2005) claims, communication 
problems occur because the learner encounter a word they do not understand, a form 
of word they do not know how to use, or find that they are unable to express their 
intended meaning. That means, many students who want to speaks English were 
feel afraid with wrong meaning, vocabulary, grammatically, pronunciation, and so 
on. It can make students get lack self-confidence. Furthermore, Zia & Sulan (2015) 
also have noticed that speaking English is difficult for the learners which make them 
quite passive participants in speaking activities inside language classroom. 
Consequently, speaking is not an easy thing for them. 
One of the students’ problems in speaking is anxiety. Boonkit (2010) states 
that many reasons to take into consideration might be lack of confidence in terms 
of anxiety about making errors. Specifically, they cannot speak second language 
before they get the fluency. Thornburry (2005) states that the factors which can 
increase to speak incorrectly and cause an acute sense of anxiety are the lack of 
vocabularies, improper grammar, and fears of mistakes. If they expect that they are 
going to be failed on acquiring English, they will not be able to speak English well. 
Therefore, anxiety is one problem that can be distracted speaking among students. 
In relation this, numerous studies have been undertaken. Some of them 
focus on analyzing impact of gender in foreign language speaking anxiety. It was 
conducted by Gurbuz and Ozturk (2013), Cui (2011), Mesri (2012), Catagay 
(2015), and Karatas et al (2016). They found that female students are more highly 
anxious when speaking or learning English. Other previous studies focus on cause 
of speaking anxiety. It was undertaken by Woodrow (2006), Yahya (2013), Gurbuz 
and Ozturk (2014) and Stawiarska (2014). They showed the result that their anxiety 
was due to three main domains: communication apprehension due to discrepancy 
between secondary education and college education, test anxiety due to the unfair 
breakdown of grades, and the unified tests and fear of negative evaluation. Several 
previous studies focused on analyzing anxiety in international students, they were 
conducted by Zhipping and Paramasivam (2013), Chen and Tsou (2017), Wang 
(2007), Chiang (2009). The result of this research above shows that students do not 
have opportunities to apply what they had learned at school. Students need more 
chances to practice their target language. Then, other previous studies investigated 
about level anxiety of foreign language learners, it was conducted by Sabbah 
(2018), Nazir et al (2014), Zia and Sulan (2015). The result revealed that there are 
three types level of anxiety, namely Communication apprehension, Fear of negative 
evaluation, and Test anxiety. 
 
Anxiety in Students’ Speaking 
Anxiety is described as “a subjective feeling of tension, apprehension, nervousness, 
and worry associated with an arousal of the autonomic nervous systems” 
(Spielberger, 1983). Furthermore, anxiety arises as a response to a particular 
situation. Passer and Smith (2009) define anxiety as a state of tension and 
apprehension as a natural response to perceived threat. It means that, people are 
naturally felt anxious when they are threatened. While, Ormrod (2011) claims 
anxiety is a feeling of uneasiness and apprehension concerning a situation with an 
uncertain outcome. 
Foreign language anxiety (FLA) is important role in learning foreign 
language it can hinder the students in acquiring their target language. Horwitz 
(2001) states that foreign language anxiety is a situation specific form of anxiety 
that does not appear of bear a strong relation to other forms of anxiety; it is related 
to language learning context. It means that, there is a relationship between foreign 
language anxiety and language learning.  
According to Second Language Acquisition theories, FLA is accepted as an 
affective variable in foreign language learning and is generally discussed beside 
other individual learner differences. 
There are three types of students’ anxiety in foreign language according to 




In this study, the researcher only coped with investigating types of students’ anxiety 
in English speaking class. Therefore, this study was done in a small scale and would 
not try to make any generalization as general condition of the whole students in 
Indonesia. 
The study was undertaken at one of the private universities in Garut, 
Indonesia. The participants of this research are the second grades students who take 
major English Education Program. There were nine students (two man and seven 
women) taking a part in this study. They were who has been taken speaking class 
(1, 2, and 3). They chose related to their background achievement, i.e. High 
Achievement, Middle Achievement, and Low Achievement. Moreover, this 
research only focuses on speaking anxiety not in general anxiety like public anxiety 
and social anxiety. 
 
FINDINGS 
Based on the speaking performances, there are six students who experienced this 
type of anxiety. The speaking performance showing that when students spoke up or 
presented their script. They could not produce word at all. Therefore, they 
performed with says many “emm”, “euu”, “euh” delays in speaking or repeated 
again the word for many time and avoided eye contact with their classmates or the 
teacher. As an example S.1 said: 
 “... There are positive effects of social media, such as euu...euuu... 
 especially for me as a student, using social media can help me to doing 
 assignment euu...euu... but euu.. on the other hand euu... there are also 
 many negative effects of social media....” 
In state/situational anxiety, many students mostly were trembling. As an example: 
S.4 said: 
 “Social media is a site where people can communicate with other people 
 around the world and share information. There are many benefits of 
 social media for people nowadays. However, there are some 
 disadvantages  about social media.” 
(Visible symptom: She was trembling when she held her paper). 
 
DISCUSSION  
From the findings above, it is seen that there are two types of anxiety; namely, Trait 
Anxiety and State/Situational Anxiety. Those findings are similar to theory of 
Spielberger (1966) that the relation between trait anxiety and state/situational 
anxiety may be conceived of as analogous in certain respects to the relations 
between the physical concepts of kinetic and potential energy. It means that trait 
anxiety indicates permanents situations for a reaction of a certain type; it is occured 
if triggered by something stressful. Hence, trait anxiety described as potential 
energy. Whereas, state anxiety (like kinetic energy), refers to a process or reaction 
that is taking place now at a given level of intensity. 
 
CONCLUSION 
As has been mentioned in chapter I, this study is adressed to find out types of 
anxieties in students’ speaking of hortatory exposition texts. As the conclusion, 
generally there are two types of anxiety faced by students, namely trait anxiety and 
state/situational anxiety. Trait anxiety regarded as a part of individuals’ character 
and consequently is permanent, and this anxiety may hinder in language learning. 
Whereas, state/situational anxiety is a normal physiological response, this feeling 
will be normal again or not permanent.  
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